
 

 

    Assessment and Feedback Policy 

 

 

 

 

 

 

Rationale 

 

We believe that our children are entitled to outstanding teaching and learning 

within our Academy. In practice this means that children have an entitlement to 

benefit from all education activities and to receive feedback which allows the 

children to develop their full potential: intellectually, emotionally, socially and 

physically. 

 

 

1 Introduction 

 

We believe that effective feedback provides vital information to improve 

teaching and learning.  

 

Our Leaders (including the Academy Council) use feedback to identify areas for 

improvement for cohorts and individuals, holding teachers to account and 

apportioning support as necessary. 

 

Our Teachers use feedback to identify when learning has been securely 

embedded, identify any gaps in learning and set the course for future learning. 

 

Our Pupils use feedback to evaluate their own learning, and work with teachers 

to identify targets to improve. 

 

Our Parents use feedback information communicated by the teacher to help 

develop a picture of their child’s level of attainment and how they can support 

the school in contributing to their child’s progress. 

 

 

 

 

 

 

 

 

 



2 Aims and objectives 

 

The aims and objectives of feedback at Oasis Woodview are: 

 

• to enable our children to demonstrate what they know, understand and 

can do in their work; 

• to help our children understand what they need to do next to improve 

their work; 

• to allow teachers to plan work that accurately reflects the needs of each 

child; 

• to provide regular information for parents that enables them to support 

their child’s learning; 

• to provide the SLT and governors with information that allows them to 

make judgements about the effectiveness of the school.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



3  Overview (Termly cycle) 

  

 

            

 

 

 

 

 



  4 Planning for progress 

 

4.1 We use age-related targets based on National Curriculum expectations 

for each year group, alongside a creative cross-curricular approach for delivery. 

We use these targets to help us identify each child’s level of attainment and set 

targets for future planning and progression. 

 

4.2 Our planning identifies clear learning objectives based upon the teacher’s 

detailed knowledge of each child. We strive to ensure that all tasks set are 

appropriate to each child’s level of ability. The plans make clear the expected 

outcomes for each lesson. Teachers evaluate their lessons and use this 

information to inform future planning. 

 

 

5 Target setting 

 

5.1 Target setting is a significant strategy in our school for improving the 

achievement of children. The targets that we set are challenging, but realistic, 

and take into account each child’s starting point for learning. 
 

5.2  We involve the children in the target setting process to make them aware 

of what they need to do to improve and, wherever possible, negotiate and 

encourage them to set targets for themselves. Regular feedback from teachers 

makes children aware of how they can improve their work and achieve their 

target.  

 

5.3  We use RAISE online and other external data summaries to evaluate data 

for our school, benchmark it against similar schools and set targets for 

improvement in conjunction with the targets we have agreed for our children. 

 

5.4  Our Academy Development Plan (ADP) is based on the targets that we 

have set for our children, which in turn links to staff Performance Management. 

This ensures that what we plan will have an impact on our children’s learning. The 

Governors of our school are involved in developing and reviewing the targets of 

our ADP on a regular basis. 

 

5.5  There are half-termly Pupil Progress meetings to assess and review the 

progress of cohorts, target groups and individuals.  Teachers are expected to 

present and evidence the progress of these groups through class-based 

evidence.  Staff are held to account and support is offered as required to 

ensure children remain on track.  

 

 

 

 



6 Feedback 

 

Research has consistently shown that the most effective feedback for progress 

in learning comes in the form of high-quality teacher input in lessons. This 

therefore is our primary method of formative feedback.  Teachers select other 

forms as and when appropriate, depending on the nature of the task and needs 

of the children. See Appendix 1 for a complete list of Marking and Feedback 

Codes. 

 

• All work will be marked to signify whether objective has been met.   

• All adults must always model good standards of English and presentation 

when marking children’s work. 

• Supply teachers should initial or sign their marking to show that this was 

not done by the Class Teacher. 

 

 

Types of feedback 

 

Adult feedback during lesson 

Teachers and other adults use well-developed questioning techniques to elicit 

understanding, and shape tasks as required.  This can be seen in books using (V) 

next to the child’s work. This marking does not necessarily need to be done 

during the lesson, but books will show impact of in-class intervention. 

 

Adult feedback after lesson 

Teachers and other adults use ‘close the gap’ strategies after the lesson to 

assess understanding and provide an opportunity for children to either 

consolidate the skill or move on to the next element in their learning.  This can 

be seen in books by Gap Task next to the comment.  Children should be given 

time to respond to marking comments or carry out the suggested follow-up 

action (if necessary). 

 

Peer feedback 

Children have opportunity to analyse and provide constructive feedback on each 

other’s work. 

 

Self feedback 

Children have opportunity to analyse their own work and identify areas for 

improvement. 

 

Summative feedback 

We hold termly pupil conferencing where teachers meet with pupils individually 

to discuss their targets for improvement. 

 



Feedback in Literacy 

 

We follow the Talk for Writing approach to teaching Literacy, with units of 

work lasting 2-3 weeks. The focus of feedback is different depending on which 

stage of the Literacy Unit is being taught. 

 

At the beginning of each new unit of work, children complete an elicitation task 

independently, which teachers can use to assess their current level. This piece 

should be used to give each child a target for the unit which should be written 

below it.  

 

Imitation Stage 

During this stage, children learn the language, features and structure of a model 

text.  Feedback can be given verbally and there is a reduced expectation of 

written marking. 

 

Story maps do not need to be marked. Book talk activities require LO met 

marking. More focussed grammar activities may require a Gap Task.  

 

Innovation Stage 

In this phase, the focus is on shared writing. More detailed, written feedback is 

necessary in this stage, with gap tasks given as required so that children have 

the opportunity to improve their work prior to the Invention stage. Children 

should also be given the opportunity to self or peer assess their work during this 

stage using the star and a wish format. 

 

Invention Stage 

Children plan and write their own text independently. Since this is part of our 

assessment of children’s learning during the unit, children’s planning (box ups) 

should not be marked except for a smiley face to show whether the LO has been 

met, and their writing should only be marked once completely finished using two 

stars and a wish. Children should then be given the opportunity to edit their 

work and reflect on its success.    

 

 

 

 

 

 

 

 

 

 

 

 



Feedback in Numeracy  

 

Across the school, Numeracy is taught as whole-class sessions, with additional 

intervention as required. EYFS, KS1 and Year 3 follow the Mathematics Mastery 

scheme of work. Year 4, 5 and 6 use White Rose to support planning and 

teaching.  

 

Recorded feedback in lessons is based on level of support within the lesson.  

 

• Children supported with verbal feedback during the lesson should have 

their book marked with a (V) [see Appendix 2].  

• Guided groups should be marked as Adult Supported (S) and whether the 

Learning Objective has been achieved.  

• Groups working independently should have a Gap Task to extend or 

consolidate their learning and should be marked with an (I).  

• A minimum of 2 activities per week should contain a Gap Task.  

• Classes following Mathematics Mastery should aim to use the Ideas for 

Depth stickers where possible to support Gap Tasks. 

• Highlighting can be used to pinpoint specific errors within longer 

calculations [see Appendix 3].  

 

Maths Meetings 

All classes should carry out 10-15 minute Maths Meetings at least 3 times a 

week. These sessions address misconceptions and cover areas of unsecure 

understanding.  If a child has subsequently met a Learning Objective following a 

Maths Meeting, (MM) should be written in their book and they should be given 

an opportunity to demonstrate their understanding.   

 

 

7 Summative assessment 

 

Summative assessment is used at Oasis Woodview to provide an opportunity to 

assess retention of objectives and inform future planning.  Our pupils complete 

termly age-related PIRA and PUMA assessments to achieve this. Year 2 and 

Year 6 complete SATs practice assessments.  

 

 

 

 

 

 



8 Inclusion 

 

8.1  Children with SEN are assessed using the SEN Continuum, and provision 

is planned to ensure their needs are made and they can make good progress.  

These plans are reviewed in line with our Inclusion Policy. 

 

 

8.2  Local and National comparative data is used to ensure all of our pupil 

groups with additional needs (SEN, EAL, disadvantaged) are set targets which 

enable them to make good progress. 

 

8.3  When children join our school, we make an assessment of their learning 

within their first week. We use the outcomes of these assessments to identify 

strengths and areas for improvement in individual children. 

 

8.4  The Curriculum is designed to ensure the more able have an opportunity 

to receive provision in terms of higher-order thinking skills.  Their progress is 

assessed alongside National Benchmarks. 

 

 

9 Reporting to parents 

 

9.1 Each term we offer parents the opportunity to meet their child’s 

teacher. At the first meeting of the school year we review the targets that we 

have identified for their child. At the second meeting of the year (which we 

hold at the end of the spring term) we evaluate their child’s progress as 

measured against the targets. In the summer term a written report is sent 

home and parents are given the opportunity to discuss this. 

 

9.2  We inform parents about the target setting process and the targets for 

their children. They have regular opportunities to talk about their child’s 

progress towards his or her target. We hold regular Parent Workshops 

throughout the year to communicate learning needs specific to each Year Group. 

 

9.4 We also provide details of the child’s achievement in National 

Assessments in Year R, Year 1, Year 2, and Year 6. 

 

9.5 All parents have the opportunity to discuss the progress of their child at 

any time with their child’s teacher. 

 

 

 

 

 

 



10 Moderation 

 

Literacy is moderated on a termly basis by Subject Leaders in conjunction with 

the teachers to ensure consistency. All our teachers discuss these moderations, 

so that they have a common understanding of the expectations in each subject. 

By doing this we ensure that we make consistent judgements about standards in 

the school. 

 

 

 

11  Data submission 

 

Teachers use the age-related targets to highlight when objectives have been 

achieved throughout the term.  At the end of term teachers submit data on 

their whole cohort in all subjects, using a ‘best-fit’ judgement to determine the 

current attainment level of each child. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Oasis Academy Woodview                        

Marking and Feedback Codes 
(All marking should be completed using a purple pen) 

 

Symbol Meaning 

Learning Objective 

Steps to Success 
 

LO achieved 
 

LO not achieved 
 

LO partially achieved 

 Correct  

 

 

Incorrect can be marked with a    

Green Green for Great 

Use in both Literacy and Maths 

Highlight examples of correct answers/good work/success 

Link these to the learning objective and success criteria 

Pink Pink for Think 

Use in both Maths and Literacy 

Highlight work to be improved – this MUST be done as part of the gap task. 

 

In English a gap task can be linked to: 

Spelling, Punctuation, Grammar and presentation in addition to an element of the steps to 

success. Do not over scaffold comments by telling children HOW to improve a 

sentence/paragraph all the time to develop independent improvement of work 

 

In maths a gap task can be linked to: 

Spelling and presentation in addition to the correction, consolidation or challenge task 

Yellow Spelling correction 

Spelling is to be corrected in ALL books 

 A double tick may be used for something exceptional for example appropriately used 

adventurous vocabulary or an appropriate method for maths used 

independently/unexpectedly 

            // To show where a new paragraph should be 

             E Example prompt 

Provide a clear model to support child to complete a gap task 

             I Task completed independently (to be recorded on LO sticker) 

             S Task completed with support (to be recorded on LO sticker) 

             V Verbal feedback  

Just record the letters V, you may wish to add a few words reference the feedback 

 

 

 

What worked well 

KS1 two stars with an an explanation of two things that were good 

Linked to Green highlighting 

 

 

 

Even Better If/Wish 

KS1 wishing wand; one thing that could have made it better 

Linked to Pink highlighting 

All work is to be marked. 

There should be an opportunity to respond to marking every day. The class teacher can decide when this is 

appropriate and plan accordingly.  

Extended writing pieces across all subjects should be marked using all codes. 

Use a variety of strategies to support children with spelling corrections e.g. copy out, Have-a-go, phoneme frame or 

spelling box. 

Children should have opportunities to self and/or peer assess independent writing pieces and then improve. 

Practical activity sheets should be in books to evidence success rate at a practical activity. 

TAs should mark work completed with a group and record TA in the margin. 
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Appendix 1: Marking and Feedback codes 



Sample 1 – Verbal feedback within the lesson. Pupil was unable to achieve the Learning Objective and 

was incorrectly answering, Verbal Feedback was given during the lesson and the child continued, 

getting each answer correct.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix 2: Use of verbal feedback 

 

 

 

 

 

 



Sample 2 – Use of highlighting within maths. A pupil was solving a multi step problem, they  

successfully solved the first steps but got the final answer incorrect. The pupil can see clearly where 

they need to correct their work. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix 3: Use of highlighting in maths 


